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Resumo: O presente estudo busca apresentar uma forma alternativa de ensinar o 

-base) ocasionada pela 

algumas 
 

Palavras chave: Aspectos do conhecimento 
 

 

The three aspects of chemistry knowledge: developing 

relationships about the theme of solutions 

Abstract: This study presents an alternative form of teaching the concept of the 
solubility of gases in liquids in order to show learning by means of the three aspects of 

is releasing heated water into rivers, lakes and seas, even when clean, legally 

referred to an investigative experimental activity. The experiment aimed to observe 
changes in water samples (containing an acid-base indicator) caused by the exit of 
gases. The responses to the questionnaires and the problem question showed that the 
activity promoted the construction of knowledge about solubility and that the students 
could link the three aspects of chemistry knowledge using chemistry language to 
describe a few hypotheses about the observed phenomena.  
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